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Abstract

Brown v. Board (1954) catalyzed a nationwide effort by the federal judiciary to deseg-
regate public schools by court order, representing a major achievement for the U.S. civil
rights movement. Four decades later, courts began dismissing schools from desegregation
decrees in a staggered fashion, causing their racial homogeneity to rise. I leverage this ex-
ogenous source of variation in the racial mix of schools released from court orders between
1990 and 2014 to explore two key aspects of how whites react to attending schools with stu-
dents of color. First, contemporaneous survey data indicate that as schools re-segregated,
white students in these schools expressed more favorable attitudes towards black and Latino
students. Second, present-day voter records from six Southern states of white students in
schools that re-segregated show that they are significantly more likely to identify with the
more racially liberal party – the Democrats – today. The findings are consistent with white
students experiencing resegregation as a reduction in social threat, and indicate that school
desegregation efforts may have caused life-long shifts among white students toward racial
and political conservatism.

∗Department of Politics, New York University. Contact: taylor.mattia@nyu.edu. I would like to thank
Patrick Egan and Gwyneth McClendon for their comments on multiple drafts of this paper, and Sean
Reardon for sharing data on school segregation measures. I would also like to thank Chris Dawes, Conor
Dowling, Jennifer Hill, Robin Tepper Jacob, Eric Gonzales Juenke, Zhenhuan Li, Rebecca Morton, Michael
Miller, Lucia Motolinia, Julia Payson, Tine Paulsen, Franziska Rocher, Candis Watts Smith, Chagai Weiss,
and Sidak Yntiso for their helpful comments and suggestions, as well as participants at the Toronto Political
Behavior Workshop, Midwest Political Science Association Meeting, American Politics Group, Journal of
Public Policy Workshop, and Education Politics and Policy Winter Conference.



The U.S. Supreme Court’s 1954 landmark ruling Brown v. Board of Education of Topeka

declared separate schools for black and white students to be unconstitutional, catalyzing

battles nationwide over integrating schools along racial and ethnic lines. Brown v. Board

instigated a series of subsequent decrees ordered by lower courts that integrated schools

and subjected them to continuous court monitoring. Current evidence suggests that school

desegregation efforts have led to a reduction in high school dropout rates, increases in occu-

pational attainment and adult earnings, and higher test scores for black students (Guryan,

2004; Hanushek, Kain and Rivkin, 2009; Johnson, 2011). Public opinion data also indicate

that a majority of parents of all races want their children to attend racially diverse schools

(Frankenberg and Jacobsen, 2011).

Although the positive long-term consequences of school desegregation among black stu-

dents are well studied, there are few studies on the long-term consequences of changing the

racial makeup of schools among white students. A substantial body of work examines the

effects of racial diversity in adulthood on whites, but we know less about how white Amer-

icans’ exposure to different racial environments in school affects their long-term political

behavior, especially their partisanship. Addressing this gap in our knowledge can deepen

our understanding of the full consequences of school segregation and desegregation, as well

as help us better understand underpinnings of contemporary partisan identification.

There are reasons to think the effects of school racial diversity on white partisanship

later in life might be significant: evidence suggests that experiences in adolescence shape

how whites feel about racial minorities (Bigler, Jones and Lobliner, 1997), and we know that

racial attitudes are strongly associated with partisanship (Tesler, 2012a; Kinder and Dale-

Riddle, 2012). However, the direction of the relationship between exposure to racial diversity
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and partisanship is unclear. On the one hand, proximity to people of color has been linked

to increased prejudice among non-Hispanic white Americans (Goldman and Hopkins, 2016).

Previous work has also found that when ethnic majority group members are in close proxim-

ity to ethnic minorities the former experience proximity as a signal of cultural distance from

the latter, triggering exclusionary preferences from ethnic majority group members (Brader,

Valentino and Suhay, 2008; Hainmueller, Hangartner and Pietrantuono, 2017). With height-

ened perceptions of difference, the expectation is that whites are more likely to identify

as Republicans to distance themselves from the more racially diverse electoral base of the

Democratic Party and because of their attraction to the Republican Party’s more racially

conservative policies (Tesler and Sears, 2010; Craig and Richeson, 2014; Abrajano and Haj-

nal, 2017). On the other hand, contact theories purport that as exposure to racial out-groups

increases, in-group members have more opportunities to correct out-group stereotypes, par-

ticularly under conditions fostering inter-group collaboration towards meeting common goals

(Allport, 1954). As positive out-group attitudes are sustained throughout adolescence into

adulthood, the contact hypothesis leads to the expectation that whites exposed to racial

diversity in adolscence should be instead more likely to identify as Democrats, a party that

has become increasingly racially diverse and taken racially liberal policy positions over time

(Gerring, 2001; Black, 2004; Lewis-Beck, Tien and Nadeau, 2010; Kam and Kinder, 2012).

Contact and cultural threat theories of intergroup relations have each found empirical

support in higher educational settings. Studies in which white college students are randomly

assigned either a white or other-race roommate, for example, have produced conflicting

results. Interracial roommates have been shown to experience less positive emotion, have

fewer feelings of closeness, and have less satisfaction with each other compared to same-race
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roommates (Towles-Schwen and Fazio, 2006; Shook and Fazio, 2008; Trail, Shelton and West,

2009). But other research finds that students paired with an interracial roommate exhibit

more positive affect toward outgroups and less automatic activation of stereotypes (Van Laar

et al., 2005; West et al., 2009; Shook and Clay, 2012).

Here I take a step further back in the life-cycle and examine what kind of effect racial

diversity in high schools has on whites’ partisanship later in life. In order to identify a

causal effect, I leverage a pair of Supreme Court cases in the early 1990s that concluded

courts should stop monitoring the racial integration efforts of school districts.1 As of 1990,

about 470 school districts across 30 states were still under a court ordered desegregation plan.

Between 1990 and 2014 some districts were dismissed from their desegregation plans by the

courts (i.e. the courts stopped monitoring their integration efforts) while others were not.

These dismissals are a plausibly exogenous source of variation in white students’ exposure

to non-white students because, as others have shown and I confirm here, the dismissals and

their timing were idiosyncratic in nature and plausibly unrelated to student racial attitudes.

The non-dismissed districts are the appropriate counterfactual because they petitioned for

dismissal but had not yet been dismissed as of 2014. Recent work has found gradual within-

district increases in racial and ethnic segregation over time following dismissal from these

plans relative to districts that remained under court order (Reardon et al., 2012). This paper

is the first to causally identify whether increased racial segregation within school districts

over time has long-term effects on the political behavior of whites.

To assess whether dismissal from court order leads to changes in attitudes towards people

of color among non-Hispanic white students, I first link data on dismissal decisions with a

1Freeman v. Pitts (503 US 467, 1992); Missouri v. Jenkins (515 US 70, 1995)
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nationally representative survey of twelfth-graders conducted annually from 1990 through

2014. I show that dismissal from court order and the subsequent increase in racial segregation

in these schools led white students to be more likely to hold favorable attitudes towards

students of other races and ethnicities, and that this effect became stronger over time.

To link adolescent schooling with adult partisanship, I used web-scraping techniques to

extract first names, surnames, and graduation years for individuals registered on Classmates,

a social networking site reconnecting adults who attended high school together. I obtained

this information for individuals who attended high schools in districts in the six states, all

located in the South, where courts were monitoring school districts in 1990 and whose voter

records provide information on registered voters’ present-day race and partisanship: Florida,

Georgia, Louisiana, North Carolina, South Carolina, and Tennessee. I then matched this

information with the national voter file using fastLink, a procedure to merge large data sets

by name that accounts for uncertainty inherent in merging procedures (Enamorado, Fifield

and Imai, 2019).

I find that attending school in a re-segregated district shifts whites’ partisanship later in

life toward the Democratic Party by about 3.5 percentage points, an effect that is stronger

for students who attended schools with a higher proportion of white students. The results

corroborate the predictions from cultural threat theories emphasizing the negative conse-

quences of exposure to out-groups, which hold that whites’ proximity to people of color

should lead to a threat-like response to whites’ identity. Resegregation, causing increased

distance between white students and students of color, can be characterized as a reduction

of this threat.

Taken in conjunction with the documented positive effects of desegregation on the ma-
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terial well-being of students of color, these results are troubling. They are consistent with

previous work examining the effect of proximity to out-groups on the political behavior

of whites (Enos, 2016). These results also suggest that there are long-term political con-

sequences of policies - such as market-based school choice and curriculum tracking - that

contribute to the de facto segregation of public schools in the United States (Roda and Wells,

2013; Tyson, 2013).

These findings also imply that without careful intervention and purposeful policy, inte-

gration efforts that expose white students to students of color without meaningful chances to

interact depress the probability that the beneficial outcomes predicted by contact theory will

come to pass. In the context of educational settings, exposure alone may generate backlash.

Opportunities for repeated and meaningful contact, such as participation on athletic teams

between white students and students of color, more closely mirror conditions Allport (1954)

identifies as necessary for contact to translate to positive out-group attitudes and behav-

iors. In the context of desegregation, educators may need to create explicit opportunities

for the kind of contact that leads to learning and to the reduction of negative affect against

outgroups (Pettigrew, 1998).

Whites’ Adolescent Racial Attitudes & Adult Party ID

Previous work in political psychology and American political behavior provides a strong basis

for the expectation that exposure to racial minority groups in adolescence leads to differences

in partisan identification among whites, driven by changes in whites’ racial attitudes. Yet,

how exposure to racial minorities affects whites’ racial attitudes, and ultimately party iden-
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tification, is unclear. Blalock (1967) theorized that as minority groups increase in size and

visibility, whites as a group perceive a threat to their majority. In turn, they respond to this

threat by developing more negative attitudes towards racial minority groups. Development

of negative out-group attitudes within educational settings aligns most closely with symbolic

threat, or threats based on “perceived group differences in values, norms, and beliefs” (Ve-

lasco González et al., 2008). Evidence from American politics strongly suggests that this

leads to whites’ affiliating at higher rates with the Republican Party. In contrast, Allport

(1954) held that as racial minority groups increase in size, providing more opportunities for

intergroup contact, out-group prejudice is reduced under conditions of equal status, common

goals, intergroup cooperation, and support of authorities. This framework has been applied

widely to studies of school desegregation and leads to the expectation that more exposure to

racial minority groups in an academic setting leads to less prejudice among white students

and a higher likelihood of identifying as a Democrat (Pettigrew, 1998).

For decades, political psychologists have noted the importance of adolescent experiences

in the formation of racial attitudes (Sears and Funk, 1999; Henry and Sears, 2002). Cognitive

development during adolescence enables individuals to think about the meaning of race from

a systematic, societal-level perspective and to consider the perspectives of diverse segments

of society on race-related policies (Quintana, 1998; Sears and Levy, 2003). For whites, racial

attitudes formed during adolescence should persist into adulthood because they are among

the most stable of all political attitudes (Markus and Converse, 1979; Alwin and Krosnick,

1991). In fact, recent evidence demonstrates that the best predictor of whites’ racial attitudes

today is the amount of exposure they had to people of color in high school such that proximity

to black folks during adolescence is associated with higher levels of prejudice among whites
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(Goldman and Hopkins, 2016).

Although there is consensus that adolescence is an important period for the development

of racial attitudes, conflicting theoretical explanations have been offered for how racial di-

versity at the school-level affects whites’ racial attitudes. On the one hand, evidence within

schools has demonstrated that children exposed to racially diverse peers exhibit reduced ad-

herence to racial stereotypes and reduced racial prejudice (Schofield and Sagar, 1983; Wood

and Sonleitner, 1996; Hallinan, 1998; Schofield, 2001). On the other hand, others have

demonstrated that exposure to racially diverse peers can also lead to increased adherence

to racial stereotypes among white students (Perry, 2002). Educational scholars have also

noted that whether racial heterogeneity at the school-level leads to cross-racial friendships

is conditional on the degree of residential racial segregation within a district (Mouw and

Entwisle, 2006). Therefore, it is remains an open question how changes in the level of racial

heterogeneity at the school level and distribution of racial minorities among schools within a

district would affect the extent to which white students feel positively or negatively towards

non-white students.

In the context of a two-party system in which racial minorities are sorting into the Demo-

cratic Party and in which the parties have taken divergent positions on policies regarding

race and ethnicity, evidence strongly suggests that whites’ attitudes towards people of color

should affect their partisanship. It has been argued that major shifts in partisanship occur

over time as the social groups associated with each party change (Green, Palmquist and

Schickler, 2004; Goren, 2005; Mason, 2016; Mason and Wronski, 2018). After the passage of

the Civil Rights Act of 1964 and the Voting Rights Act of 1965, the rise of black influence

within the Democratic Party led to the decline of that party’s fortune among white voters
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(Carmines and Stimson, 1990). More recently, Hajnal and Rivera (2014) have argued that

the growing Latino population has dramatically altered the group membership and imagery

of the Democratic Party and that whites’ views on Latinos and immigration relate both to

partisanship and vote choice. Therefore, a white American’s decision about what party to

align with has been driven at least partially by her attitudes toward people of color.

Exposure to racial minorities has also been purported to affect the policy preferences

and vote choice of non-Hispanic white Americans. Enos (2016) found that the demolition of

a public housing project in Chicago, and subsequent removal of a large number of African

American residents, led to a lower likelihood of voting for ideologically conservative candi-

dates among whites who lived close to the public housing project. Similarly, recent work has

shown that the Second Great Migration of African Americans to California in the 1940s and

1950s led to higher support for a racially charged ballot measures among whites (Reny and

Newman, 2018). The findings of Enos (2016) and Reny and Newman (2018) support the

hypothesis that exposure to black people leads to a higher likelihood of whites identifying

with the Republican Party and fit with larger patterns in the United States noting how

racial attitudes have spilled over to whites’ other domestic policy preferences (Gilens, 1999;

Valentino, Hutchings and White, 2002; Tesler, 2012b; Chudy, 2021).

Consequently, this paper helps to tease out whether contact theory or symbolic threat

theory is better supported in the context of racial and ethnic segregation in adolescence

among non-Hispanic whites. To do so, I estimate the causal effect of increased segrega-

tion along racial and ethnic lines within school districts over time on long-term partisan

attachments. More racial segregation implies that a larger proportion of white students

are attending more predominantly white schools. On average, this results in less exposure
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to members of non-white racial groups. Under a symbolic threat framework, less exposure

to people of color, and hence reduced threat, translates into decreased adherence to racial

stereotypes and less racial prejudice among whites. Based on the literature in American pol-

itics linking racial attitudes and racial group membership to partisanship, this would result

in a higher likelihood of identifying with the Democratic Party. By contrast, under contact

theory, less exposure to students of color and fewer opportunities for intergroup collaboration

would lead to more racially prejudicial attitudes among whites and a higher likelihood of

identifying with the Republican Party.

Identification Strategy

In the decades following Brown v. Board, many integration efforts were conducted under

court order and monitored by federal judges. For school districts, monitoring by federal

judges led to “restricting the use of so-called ‘freedom of choice’ students assignment plans,

mandating strict racial balance quotas, and approving busing to achieve balance (see Green

v. County School Board of New Kent, 1968; Swann v. Charlotte-Mecklenburg Board of

Education, 1971)” (Reardon et al., 2012, 877). But in a series of decisions in the early

1990s, the Supreme Court ruled that courts should stop monitoring the racial integration

efforts of school districts and allowed them to return to neighborhood-based schooling plans.2

In the majority opinion for the Freeman v. Pitts (503 US 467, 1992), the Court “accepted

segregation as a natural consequence of private American behavior” (Parker, 1999, 1171).

Legal scholars have characterized these decisions as the Supreme Court’s “we’ve done enough

2Freeman v. Pitts (503 US 467, 1992); Missouri v. Jenkins (515 US 70, 1995)
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theory” (Tushnet, 1995). In practice, dismissal from court monitoring has led to the gradual

resegregation of many public schools (Lutz, 2011).

The identification strategy in this paper follows the staggered difference-in-differences

design first proposed by Lutz (2011), comparing within-district levels of segregation over

time. As of 1990, the dismissal process had been initiated in the courts for all 470 school

districts across 30 states in the sample. However, between 1990 and 2014 some districts

were dismissed from their desegregation plans by the courts while others were not. Data on

court-ordered dismissals come from Reardon et al. (2012) through 2010 and was extended

by an analysis done by ProPublica through 2014.3

The as-if-random assignment and source of exogenous variation is two-fold: a) whether a

district was dismissed at all during this time period and b) conditional on dismissal, the exact

year a school district was dismissed. Recently, Athey and Imbens (2018) show that under

random-assignment of adoption dates, the standard difference-in-difference estimator is an

unbiased estimator of a weighted average causal effect. In this framework, districts that were

not dismissed at all would be considered “never adopters,” while districts that were dismissed

could be characterized as “early,” “medium,” or “late” adopters conditional on the exact year

they were dismissed. The element of randomness in the exact year of dismissal comes from the

fact that once dismissal was initiated in the courts, the ultimate decision to dismiss the case

could take up to several years (Lutz, 2011). In some cases, district judges chose to clear their

dockets of desegregation cases at their own initiative (Parker, 1999). Additionally, decisions

were often appealed, adding additional randomness to the date of dismissal (Lutz, 2011).

Balance tests have shown that the timing of dismissal is unrelated to observable district

3https://www.propublica.org/datastore/dataset/school-desegregation-orders-data
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covariates such as white/black segregation levels, white/Latino segregation levels, percentage

of the district that is black, white, or eligible for free lunch, per pupil expenditures, and total

enrollment in the school district (Reardon et al., 2012, p. 887-88).

As such, my causal estimand of interest compares the racial attitudes and partisanship

of non-Hispanic white students who entered high school right after their school district

was dismissed from its court-ordered desegregation plan to students who graduated from

dismissed districts pre-dismissal and to students in districts that remained under such a

plan between 1990 and 2014. “Treated” individuals are those who graduated from school

district d after it was dismissed from its court-ordered desegregation plan in year t. “Control”

individuals are those who either (a) attended a school district that remained under court-

order between 1990 and 2014 or (b) attended a school district before it was dismissed from

its court-ordered desegregation plan in year t.

Resegregation and Attitudes Towards People of Color

I propose that changes in whites’ racial attitudes are the primary mechanism driving the

relationship between non-Hispanic whites’ local racial context during childhood and partisan

identification in adulthood. If increased levels of racial segregation are leading non-Hispanic

whites to identify with the Democratic Party at higher rates, then we would also expect

increased segregation levels to lead to more positive attitudes towards people of other races.

Moreover, this effect should be most pronounced for those who attended more predominantly

white high schools in dismissed school districts. To test this claim, I link the data on court

decisions with an annual nationally representative survey of twelfth graders called Monitoring
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the Future (MTF), for which a randomly selected subset of respondents are asked a battery

of questions pertaining to race relations. For these results, I include all 470 school districts

across 30 states that are included in the court-ordered dismissal data from 1989-2014.

In order for dismissal to lead to meaningful changes in the racial attitudes of non-Hispanic

white students, changes to the racial compositions of schools must be noticeable. Each year,

MTF asks a random subset of students questions pertaining to the race of students present in

their school. Specifically, the question is “What race are the students in your present school

(if you are in school)?” The responses, along with their numeric labels, are: ‘All Mine’

(1), ‘Almost All Mine’ (2), ‘Mostly Mine’ (3), ‘Half Mine’ (4), ‘Mostly Others’ (5), ‘Almost

All Others’ (6). I estimated the following specification to assess whether dismissal (and re-

segregation) is associated with non-Hispanic white twelfth grade students, on average, saying

that they are attending schools with fewer students of other races:

RSidst = �Didst + �t + 
d + �i + !s + �dt + �idst (1)

In Equation 1, s indexes states, t indexes survey-years, d refers to school-districts, and i

refers to a particular individual. RSidst is student i’s response to the question above coded

using the corresponding numeric values. Didst is the treatment of interest and equals 1

if an individual i graduated from a school in district d in state s after it was dismissal

from its court-ordered desegregation plan in year t, and 0 otherwise. The model includes

state, school-district, and year fixed effects, and a district-year trend. �i is an individual

covariate vector for student i, which includes all available pre-treatment covariates: gender

and education level of the student’s primary caregiver(s). Standard errors are clustered at
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the school-district level. As shown in Table 1(a), dismissal is associated with a statistically

significant decrease in the scale by 0.72 units. This conforms with what we would expect

based on the “treatment”: dismissal, resulting in increased levels of segregation, is leading

more students to report that their school contains fewer students of different races.

Effect of Dismissal on White Students’ Racial Attitudes

Next, I assess whether dismissal is having a meaningful effect on non-Hispanic white students’

racial attitudes. Responses to the racial attitudinal battery were combined into an index

using inverse covariance weighting.4 The index ranges in value from -1.5 to 1.5, with higher

values indicating more favorable attitudes towards people of other races and ethnicities. The

first set of empirical models employs a difference-in-differences design to estimate the effect

of dismissal on the racial attitudes of non-Hispanic white twelfth grade students:

Aidst = �Didst + �t + 
d + �i + !s + �dt + �idst (2)

Similarly to Equation 1, s indexes states, t indexes survey-years, d refers to school-

districts, and i refers to a particular individual. Aidst refers to student i’s racial attitudes.

Higher values of Aidst indicate more favorable attitudes towards people of color among white

students. Didst, �t, 
d, �i, !s, and �dt follow from Equation 1. The results from Table 1(b)

show that dismissal is leading to non-Hispanic white students to hold more favorable at-

titudes towards people of different races and ethnicities by about 0.18 units on the racial

attitude index. This represents a modest increase of less than 1
10

of the scale, but an increase

4See Appendix A1 for details of how the index was constructed.
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of about 51% from the baseline of 0.35. This is consistent with the proposition that the

increase of Democratic partisanship among non-Hispanic whites, due to a district’s dismissal

from its court-mandated desegregation plan, is driven by changes in racial attitudes.5

Table 1: Effect of Dismissal on Perceived School Diversity & Whites’ Racial Attitudes

Dep. Variable: Perceived School Racial Attitudes
Racial Diversity Index

(a) (b)

Dismissal (0/1) -0.722*** 0.176**
(0.243) (0.068)

Constant 3.403*** 0.35***
(0.268) (0.083)

Equation 1 2
Individual Covariates X X
State FE X X
District FE X X
Time FE X X
District/Time Trend X X

Coefficients estimated via OLS.
Robust standard errors clustered at the school-district level.

�p<0.1; ��p<0.05; ���p<0.01

5The effect of dismissal on non-Hispanic whites’ racial attitudes also increases over time. See Appendix

A2 for corresponding figures.
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Heterogeneous Effects by Pre-Dismissal School Diversity

Next, I test whether there are heterogeneous effects of dismissal on the racial attitudes of non-

Hispanic white students by pre-treatment school diversity using the specification outlined in

Equation 3.

Aidst = �Didst +

y=3X
y=1

�yPCsi + �Didt �
y=3X
y=1

PCsi + �t + 
d +Xdt + �i + !s + �idst (3)

Aidst, �i, and Didst follow from Equation 2. PCsi refers to the categories 1 to 3 of the

percentage of students of color at the school level in 1989 before any dismissals occurred.

Each level of this category is interacted with the dismissal indicator. The primary quantity

of interest is the difference in attitudes towards students of color between non-Hispanic white

students in dismissed and non-dismissed districts at each level of percentage of students of

color at the school level. I employ three categories for PCsi: 0 - 33.2% (1), 33.3 - 66.5%

(2), and 66.6-100% (3). Equation 3 also includes school-district, state, and survey year

fixed-effects, and a district-linear time trend, 
d, �s, �t, and Xdt respectfully. Standard

errors are clustered at the school district level. The results, displayed in Figure 1, indicate

that dismissal only improved racial attitudes for non-Hispanic white students who attended

schools in Category 1 (0 - 33.2% students of color).
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Figure 1: Marginal Effect of School District Resegregation on Racial Attitudes
by Pre-Treatment Categories of Non-White Share at the School Level Compared
to students in districts that remained under court order, non-Hispanic white students in
districts that were dismissed from their court-mandated desegregation plan and who attended
predominantly white schools held more favorable attitudes towards students of color by about
0.25 units on the constructed racial attitude index.

Effect of Dismissal on Whites’ Adult Partisanship

The previous section provides evidence that dismissal from court-order, and the subsequent

rise in segregation along racial and ethnic lines within school districts, is leading non-Hispanic

white students to have more favorable attitudes towards people of color. If dismissal is af-

fecting partisanship through changes in racial attitudes, then we would also expect dismissal

to lead to higher identification among non-Hispanic whites with the Democratic Party as

adults. To test this empirically, I focus on public schools in six Southern states: Florida,

16



Georgia, Louisiana, North Carolina, South Carolina, and Tennessee.

These six states were chosen because they met three crucial criteria. First, these states

have school districts that were under a court-ordered desegregation plan as of 1990. Second,

these states allow registered voters to self-identify with a racial group either voluntarily or

because they are legally required to do so under Section 5 of the Voting Rights Act. Addi-

tionally, the voter registration files from these states contain reliable information about par-

tisan identification based on either self-identification or participation in a partisan primary.

Substantively, these states are important to consider because following the enforcement of

Supreme Court rulings in the 1950s and 1960s, school districts in the South were more inte-

grated than anywhere else in the country (Orfield and Yun, 1999; Cascio et al., 2008). Such

districts therefore present a good opportunity to test whether changes in racial segregation

levels led to changes in the political behavior of whites because their integration efforts were

considered moderately successful.

Within these states, 86 districts were released from court monitoring and 111 were still

being monitored by the courts as of 2014.6 Figure 2 displays a map of school districts in

the six states mentioned above indicating their dismissal status at the end of this period. It

shows that school districts under court-ordered desegregation plans as of 1990 were not geo-

graphically clustered within states.7 Lastly, others have already demonstrated that dismissal

6See Appendix A3 for the distribution of dismissed and non-dismissed districts over time in these six

states between 1990 and 2014.
7There are three primarily reasons why not all school districts are in the sample. Firstly, it is impor-

tant to note that not all school districts were put under court-ordered desegregation plans after Alexander

v. Holmes (1969) because they did not contain a sizable enough proportion of racial minority groups to

warrant an integration plan. Secondly, there were a handful of districts that were put under a court-enforced

desegregation plan after 1969 but were dismissed before 1990. These were districts that the court ruled
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